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Pacing Guide 
This pacing guide provides a map for instructing the required standards in a logical sequence.  Just as a map may 
show multiple routes for arriving at a destination, a pacing document is simply a guide for ensuring all standards 
are instructed within an academic school year.  While it is the expectation that standards noted in a specified nine 
weeks be instructed within that period, teachers have the professional liberty to teach these standards in a 
preferred order during that nine-weeks period.   
 
Teachers are certainly the authority on how to teach the standard.  Teaching grade-level standards to a depth 
that ensures students master the content by the end of the school year is the goal.  Teachers must teach a 
curriculum that favors depth over breadth rather than being an inch deep and a mile wide. Assessing the learning 
needs of each student and providing interventions to help students master grade-level standards are critical to 
student academic growth.  
 
Integration of social studies and/or science standards in ELA and math instruction is encouraged as feasible.  
Teacher collaboration for the purpose of integrating instruction of literacy, social studies, and/or science 
standards will enhance the total instructional program of a school.   
 
 
 
 

Learning Targets 
Learning targets are statements of what we want students to learn and be able to do.  The intention for the lesson 
is one of the most important things students should learn.  Students who don’t know the intention of a lesson 
expend precious time and energy trying to figure out what their teachers expect them to learn.   

Moss, C., Brookhart, S. & Long, B. (March 2011). Knowing Your Learning Target. Educational Leadership. 66-69. Print  

Learning targets are noted below each standard in social studies.  The targets listed provide a starting point.  As 
teachers discuss the meaning of individual standards, additional targets that show what students should learn and 
the depth of the expected learning will be identified. 
 
 
 
 

Tennessee’s Literacy Standards 
Tennessee’s state standards for English language arts (ELA) include a subset of literacy standards for teachers of 
history / social studies, science, and technical subjects.  These literacy standards do not change the subject-area 
content, which will continue to be governed by Tennessee standards for each subject.  Rather, the literacy 
standards provide expectations for how students will read and write in those courses.  By incorporating more 
reading of complex informational text, holding students accountable to that reading through text-based 
discussion and giving students text-based argumentative and expository writing assignments, teachers will do the 
following: 

∙ Support school-wide literacy efforts; 
∙ Help prepare students for the literacy demands they will face in college and career, including the 

specialized reading and writing procedures of the relevant discipline; and  
∙ Reinforce students’ learning of subject-area content. 

 
At each grade level, collaboration between teachers of all subject areas for the purpose of planning content and 
selecting passages will allow for maximizing instructional time that is coordinated for the benefit of student 
learning. 
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Tennessee's State Standards for Grades 6 – 8  
Literacy in History/Social Studies 

 
College and Career Readiness Anchor Standards for Reading  
The grades 6–8 standards that follow define what students should understand and be able to do by the end of 
each grade span. They correspond to the College and Career Readiness (CCR) anchor standards below by number.  
The CCR and grade-specific standards are necessary complements—the former providing broad standards, the 
latter providing additional specificity—that together define the skills and understandings that all students must 
demonstrate. 
 

Note on range and content of student reading--- 
Reading is critical to building knowledge in history/social studies as well as in science and technical subjects. 
College and career ready reading in these fields requires an appreciation of the norms and conventions of each 
discipline, such as the kinds of evidence used in history and science; an understanding of domain-specific words 
and phrases; an attention to precise details; and the capacity to evaluate intricate arguments, synthesize complex 
information, and follow detailed descriptions of events and concepts. In history/social studies, for example, 
students need to be able to analyze, evaluate, and differentiate primary and secondary sources. When reading 
scientific and technical texts, students need to be able to gain knowledge from challenging texts that often make 
extensive use of elaborate diagrams and data to convey information and illustrate concepts. Students must be 
able to read complex informational texts in these fields with independence and confidence because the vast 
majority of reading in college and workforce training programs will be sophisticated nonfiction. It is important to 
note that these Reading standards are meant to complement the specific content demands of the disciplines, not 
replace them. 
 

Key Ideas and Details  
1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific 
textual evidence when writing or speaking to support conclusions drawn from the text. 
2. Determine central ideas or themes of a text and analyze their development; summarize the key supporting 
details and ideas. 
3. Analyze how and why individuals, events, or ideas develop and interact over the course of a text. 
 

Craft and Structure 
4. Interpret words and phrases as they are used in a text, including determining technical, connotative, and 
figurative meanings, and analyze how specific word choices shape meaning or tone. 
5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text 
(e.g., asection, chapter, scene, or stanza) relate to each other and the whole. 
6. Assess how point of view or purpose shapes the content and style of a text. 
 

Integration of Knowledge and Ideas 
7. Integrate and evaluate content presented in diverse formats and media, including visually and quantitatively, as 
well as in words.* 
8. Delineate and evaluate the argument and specific claims in a text, including the validity of the reasoning as well 
as the relevance and sufficiency of the evidence. 
9. Analyze how two or more texts address similar themes or topics in order to build knowledge or to compare the 
approaches the authors take. 
 

Range of Reading and Level of Text Complexity  
10. Read and comprehend complex literary and informational texts independently and proficiently. 
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Tennessee Reading Standards for Literacy in History/Social Studies  
The standards below begin at grade 6; standards for K–5 reading in history/social studies, science, and technical 
subjects are integrated into the K–5 Reading standards. The CCR anchor standards and high school standards in 
literacy work in tandem to define college and career readiness expectations—the former providing broad 
standards, the latter providing additional specificity. 

 

Key Ideas and Details: 
1.  Cite specific textual evidence to support analysis of primary and secondary sources. 
2.  Determine the central ideas or information of a primary or secondary source; provide an accurate summary of 
the source distinct from prior knowledge or opinions. 
3.  Identify key steps in a text's description of a process related to history/social studies (e.g., how a bill becomes 
law, how interest rates are raised or lowered). 
 

Craft and Structure: 
4.  Determine the meaning of words and phrases as they are used in a text, including vocabulary specific to 
domains related to history/social studies. 
5.  Describe how a text presents information (e.g., sequentially, comparatively, causally).  
6.  Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded language, inclusion or 
avoidance of particular facts). 
 

Integration of Knowledge and Ideas: 
7.  Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in 
print and digital texts. 
8.  Distinguish among fact, opinion, and reasoned judgment in a text. 
9.  Analyze the relationship between a primary and secondary source on the same topic. 
 

Range of Reading and Level of Text Complexity: 
10.  By the end of grade 8, read and comprehend history/social studies texts in the grades 6-8 text complexity 
band independently and proficiently. 
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College and Career Readiness Anchor Standards for Writing  
The grades 6–12 standards on the following pages define what students should understand and be able to do by 
the end of each grade span. They correspond to the College and Career Readiness (CCR) anchor standards below 
by number. The CCR and grade-specific standards are necessary complements—the former providing 
broad standards, the latter providing additional specificity—that together define the skills and understandings 
that all students must demonstrate. 
 

Note on range and content of student writing--- 
For students, writing is a key means of asserting and defending claims, showing what they know about a subject, 
and conveying what they have experienced, imagined, thought, and felt.  To be college and career ready writers, 
students must take task, purpose, and audience into careful consideration, choosing words, information, 
structures, and formats deliberately.  They need to be able to use technology strategically when creating, refining, 
and collaborating on writing.  They have to become adept at gathering information, evaluating sources, and citing 
material accurately, reporting findings from their research and analysis of sources in a clear and cogent manner.   
They must have the flexibility, concentration, and fluency to produce high-quality first-draft text under a tight 
deadline and the capacity to revisit and make improvements to a piece of writing over multiple drafts when 
circumstances encourage or require it.  To meet these goals, students must devote significant time and effort to 
writing, producing numerous pieces over short and long time frames throughout the year. 
 

Text Types and Purposes* 
1. Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and 
relevant and sufficient evidence. 
2. Write informative/explanatory texts to examine and convey complex ideas and information clearly and 
accurately through the effective selection, organization, and analysis of content. 
3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen 
details and well-structured event sequences. 
 

Production and Distribution of Writing 
4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 
purpose, and audience. 
5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. 
6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate with 
others. 
 

Research to Build and Present Knowledge 
7. Conduct short as well as more sustained research projects based on focused questions, demonstrating 
understanding of the subject under investigation. 
8. Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each 
source, and integrate the information while avoiding plagiarism. 
9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 
 

Range of Writing 
10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 
 
*These broad types of writing include many subgenres. See Appendix A for definitions of key writing types. 
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Tennessee Writing Standards for Literacy in History/Social Studies  
The standards below begin at grade 6; standards for K–5 reading in history/social studies, science, and technical 
subjects are integrated into the K–5 Reading standards. The CCR anchor standards and high school standards in 
literacy work in tandem to define college and career readiness expectations—the former providing broad 
standards, the latter providing additional specificity. 

Students’ narrative skills continue to grow in these grades. The Standards require that students be able to 
incorporate narrative elements effectively into arguments and informative/explanatory texts. In history/social 
studies, students must be able to incorporate narrative accounts into their analyses of individuals or events of 
historical import.  

Text Types and Purposes: 
1.  Write arguments focused on discipline-specific content. 

1a.  Introduce claim(s) about a topic or issue, acknowledge and distinguish the claim(s) from alternate or 
opposing claims, and organize the reasons and evidence logically. 
1b.  Support claim(s) with logical reasoning and relevant, accurate data and evidence that demonstrate an 
understanding of the topic or text, using credible sources. 
1c. Use words, phrases, and clauses to create cohesion and clarify the relationships among claim(s), 
counterclaims, reasons, and evidence. 
1d.  Establish and maintain a formal style. 
1e.  Provide a concluding statement or section that follows from and supports the argument presented. 

2.  Write informative/explanatory texts, including the narration of historical events, scientific procedures/     
      experiments, or technical processes. 

2a.  Introduce a topic clearly, previewing what is to follow; organize ideas, concepts, and information into 
broader categories as appropriate to achieving purpose; include formatting (e.g., headings), graphics (e.g., 
charts, tables), and multimedia when useful to aiding comprehension. 
2b. Develop the topic with relevant, well-chosen facts, definitions, concrete details, quotations, or other 
information and examples. 
2c. Use appropriate and varied transitions to create cohesion and clarify the relationships among ideas 
and concepts. 
2d. Use precise language and domain-specific vocabulary to inform about or explain the topic. 
2e. Establish and maintain a formal style and objective tone. 
2f. Provide a concluding statement or section that follows from and supports the information or 
explanation presented. 

3.  (See note; not applicable as a separate requirement) 

Production and Distribution of Writing: 
4.  Produce clear and coherent writing in which the development, organization, and style are appropriate to task, 
purpose, and audience. 
5. With some guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, editing, rewriting, or trying a new approach, focusing on how well purpose and audience have been 
addressed. 
6.  Use technology, including the Internet, to produce and publish writing and present the relationships between 
information and ideas clearly and efficiently. 

Research to Build and Present Knowledge: 
7. Conduct short research projects to answer a question (including a self-generated question), drawing on several 
sources and generating additional related, focused questions that allow for multiple avenues of exploration. 



7 

 

8. Gather relevant information from multiple print and digital sources, using search terms effectively; assess the 
credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others while 
avoiding plagiarism and following a standard format for citation. 
9. Draw evidence from informational texts to support analysis, reflection, and research. 

Range of Writing: 
10. Write routinely over extended time frames (time for reflection and revision) and shorter time frames (a single 
sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences. 
 

 
 

 
Coding of Social Studies Standards 
  

C Culture Culture encompasses similarities and differences among people including their 
beliefs, knowledge, changes, values, and traditions. Students will explore these 
elements of society to develop an appreciation and respect for the variety of 
human cultures. 

E Economics Globalization of the economy, the explosion of population growth, technological 
changes and international competition compel students to understand both 
personally and globally production, distribution, and consumption of goods and 
services. Students will examine and analyze economic concepts such as basic 
needs versus wants, using versus saving money, and policy making versus 
decision making. 

G Geography Geography enables the students to see, understand and appreciate the web of 
relationships between people, places, and environments. Students will use the 
knowledge, skills, and understanding of concepts within the six essential 
elements of geography: world in spatial terms, places and regions, physical 
systems, human systems, environment and society, and the uses of geography.  

 

H History History involves people, events, and issues. Students will evaluate evidence to 
develop comparative and casual analyses, and to interpret primary sources. They 
will construct sound historical arguments and perspectives on which informed 
decisions in contemporary life can be based. 

P Government, 
Civics, and  
Politics 

Governance establishes structures of power and authority in order to provide 
order and stability. Civic efficacy requires understanding rights and 
responsibilities, ethical behavior, and the role of citizens within their community, 
nation, and world. 

TN Tennessee 
Connection 

Tennessee has a unique story and provides a more intimate view of the past in 
our present lives. As students connect with their own state’s history and 
geography they will gain a greater perspective of the impact and significance of 
national history, movements, decisions, and ideas. 
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Robertson County Social Studies Pacing Guide 
Eighth Grade  
  
 
United States History and Geography:  
Colonization of North America to Reconstruction and the American West  
 
Course Description:  
Eighth grade students will study the European exploration of North America, along with the geographic 
features that influenced early settlements and colonies. This course will emphasize the development 
and maturation of the British colonies, and the political, cultural, and economic influences that led to the 
American Revolution. The major events and outcomes of the American Revolution will be analyzed, 
along with the individuals that played influential roles in the development of the new nation. Students 
will follow the development of the United States and its government, continuing through the early 19th 
century. The impact of the expansion of the United States will be analyzed, including implications on 
domestic and foreign policy. Policies that affected the American Indians will also be studied. The events 
leading up to the Civil War will be examined, along with the individuals and events that were significant 
during the war. The history, people, government, and geography of Tennessee will be emphasized in 
order to illustrate the role our state has played in American history. Reconstruction and the 
development of the American West will conclude this course. Appropriate primary sources and 
informational texts will be included in order to enhance understanding of the content.  

 
 

FIRST NINE WEEKS 
 
Colonialism (1600 – 1750) 
Students will understand the social, political, and economic reasons for the movement of people from 
Europe to the Americas, and they will describe the impact of colonization by Europeans on American 
Indians and on the development of the land that eventually became the United States of America. 
 

Primary Documents and Supporting Texts to Read:  excerpts from The First Virginia Charter, 1606; The 
Mayflower Compact, 1620; excerpts from the Charter of Massachusetts Bay Colony, 1629; excerpts from 
The Fundamental Orders of Connecticut, 1639; excerpts from The Maryland Toleration Act, 1649; 
excerpts from The New England Articles of Confederation; excerpts from A Historie of Virginia, (“starving 
time”) John Smith; excerpts from Of Plymouth Plantation, William Bradford  

 
8.1 Explain the primary motivations for English colonization of the New World, including the rise of the middle 
class (joint stock companies), the need to move surplus population, and the search for religious freedom. (E, G, H) 
 
I can explain the reasons England’s citizens colonized the New World. 
 
8.2 Trace and explain the founding of Jamestown, including: (E, G, H) 

• Virginia Company 
• James River 
• John Smith 
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• Pocahontas 
• Powhatan 
• John Rolfe 
• “starving time” 
• Tobacco 
• Bacon’s Rebellion 
• Indentured servants and slaves 
• The arrival of women 
• House of Burgesses 

 
I can explain and follow the events that led to the founding of Jamestown. 

 
8.3 Explain the founding of the Plymouth Colony, including the Separatists, William Bradford, Mayflower, 
Mayflower Compact, and Squanto. (C, G, H, P) 
 
I can explain the founding of Plymouth Colony, including important people and events. 
 
8.4 Analyze the reasons for the settlement of the Massachusetts Bay Colony and the events and the key figures of 
the colonies, including: (C, E, G, H, P ) 

• Non-Separatists/Puritans 
• John Winthrop 
• theocracy 
• Town meetings 
• Anne Hutchinson and Roger Williams-Rhode Island 
• Thomas Hooker-Connecticut 
• Salem Witchcraft Trials 

 
I can analyze the reasons for the settlement of the Massachusetts Bay Colony, including the events and 
important people of the colonies. 
 
8.5 Describe the settlement of New Netherlands and the subsequent possession of the colony by the English, 
including: (C, E, G, H) 

• Dutch influences 
• Peter Stuyvesant 
• Patroon System 
• Renaming to New York 
• Diverse population 

 
I can describe the settlement of New Netherlands. 
 
8.6 Analyze the founding of Pennsylvania as a haven for Quakers and the tolerance that drew many different 
groups to the colony, including: (C, E, H, P) 

• William Penn 
• Philadelphia 
• Role of women 
• Relationship with Indians 

 
I can analyze the founding of Pennsylvania as a safe place for Quakers and the tolerance for other groups. 
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8.7 Explain the reasons behind the settlement of the Georgia Colony, including the role of John Oglethorpe and 
Georgia as a “debtor” colony and a “buffer” colony. (C, E, G, H) 
 
I can describe the reasons that the Georgia colony was founded. 
 
8.8 Describe the location and reasons for French exploration and settlements in North America, including the 
Huguenots. (E, G, H, P) 
 
I can describe the location and reasons for French exploration in North America. 
 
8.9 Cite textual evidence analyzing examples of both cooperation and conflict between American Indians and 
colonists, including agriculture, trade, cultural exchanges, and military alliances and conflicts. (C, E, G, H, P) 
 
I can provide examples of cooperation and conflict between American Indians and colonists. 
 
8.10 Locate and identify the first 13 colonies, and describe how their location and geographic features influenced 
their development. (E, G, H, P) 
 
I can locate and identify the first 13 colonies and describe their geographic importance. 
 
8.11 Describe the significance of and the leaders of the First Great Awakening, and the growth in religious 
toleration and free exercise of religion. (C, H, P) 
 
I can describe the importance of the First Great Awakening, including the leaders. 
 
8.12 Compare and contrast the day-to-day colonial life for men, women, and children in different regions and of 
different ethnicities, including the system of indentured servitude, as well as their connection to the land. (C, E, G, 
H, P) 
 
I can compare and contrast the daily colonial life of people of varying ethnicities from different regions. 
 
8.13 Analyze the ideas that significantly impacted the development of colonial self-government by citing textual 
evidence and examining multiple perspectives using excerpts from the following documents: (C, H, P) 

• The First Virginia Charter, 1606 
• The Mayflower Compact, 1620• Charter of the Massachusetts Bay Colony, 1629 
• The Fundamental Orders of Connecticut, 1639 
• The New England Articles of Confederation, 1643 
• The Maryland Toleration Act, 1649 

 
I can analyze the ideas that are important to the development of colonial self-government by stating evidence 
from text of specific documents. 
 
8.14 Identify the origins and development of slavery in the colonies, overt and passive resistance to enslavement, 
and the Middle Passage. (C, E, G, H, P) 
 
I can identify the development of slavery in the colonies and the Middle Passage. 
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Development of a New Nation (1720 – 1787) 
Students will understand the major events preceding the founding of the nation and relate their 
significance to the development of the American Republic. 
 

Primary Documents and Supporting Texts to Read: excerpts from “Give Me Liberty or Give Me Death” 
speech, Patrick Henry; The Declaration of Independence; excerpts from “Common Sense” and “The 
Crisis,” Thomas Paine; Autobiography of Benjamin Franklin 
 
Primary Documents and Supporting Texts to Consider: excerpts from Andrew Hamilton’s closing 
argument in the trial of John Peter Zenger; excerpts from John Donelson’s journal 

 
8.15 Compare the government structures and economic base and cultural traditions of New France and the 
English colonies. (C, E, G, H, P) 
 
I can compare the government and economic structures of New France and the English colonies. 
 
8.16 Explain how the practice of salutary neglect, experience with self-government, and wide spread ownership of 
land fostered individualism and contributed to the American Revolution. (C, E, H, P) 
 
I can explain how the practice of individualism helped spread the idea of the American Revolution. 
 
8.17 Evaluate the contributions of Benjamin Franklin to American society in the areas of science, writing and 
literature, and politics, including analysis of excerpts from Poor Richard’s Almanack, The Autobiography of 
Benjamin Franklin, the Albany Plan of Union and the Join or Die cartoon. (C, H, P) 
 
I can list / evaluate the contributions of Benjamin Franklin to American society. 
 
8.18 Describe the impact of the John Peter Zenger trial on the development of the principle of a free press. (C, P) 
 
I can describe the impact of the John Peter Zinger trial on the principle of a free press. 
 
8.19 Describe the causes, course, and outcome of the French and Indian War, including the massacre at Fort 
Loudoun. (C, G, H, P, TN) 
 
I can describe the causes and outcome of the French and Indian War. 
 
8.20 Explain the impact of individuals who created interest in the land west of the Appalachian Mountains, 
including: (C, G, H, TN) 

• long hunters 
• Wilderness Road 
• Daniel Boone 
• William Bean 
• Thomas Sharpe Spencer 
• Dr. Thomas Walker 

 
I can explain the impact of the people who created interest in the land west of the Appalachian Mountains. 
 
8.21 Summarize the major events of the Watauga Settlement, including: (E, P, TN) 

• Battle of Alamance and Regulators 
• Watauga Purchase and Compact• James Robertson 
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• Little Carpenter, Dragging Canoe 
 
I can summarize the major events of the Watauga Settlement. 
 
8.22 Analyze the social, political and economic causes of the American Revolution and the major battles, leaders 
and events, including: (C, E, H, P) 

• Mercantilism 
• Pontiac’s Rebellion 
• The Proclamation of 1763 
• The Sugar Act, 1764 
• The Quartering Act, 1765 
• The Stamp Act, 1765 
• The Declaratory Act, 1766 
• The Townshend Act, 1767 
• The Boston Massacre, 1770 
• The Boston Tea Party, 1773 
• The Intolerable Acts, 1774 
• Patrick Henry 
• Benjamin Franklin 
• John Adams 
• Sam Adams 
• John Hancock 
• Thomas Jefferson 
• Sons of Liberty 

 
I can analyze the social, political, and economic causes of the American Revolution. 
 
8.23 Determine the central ideas expressed in the Declaration of Independence and write an expository piece in 
which the legacy of these ideas in today’s world is described and validated with supporting evidence from the 
text. (H, P) 
 
I can find the main ideas in the Declaration of Independence. 
I can write an expository piece on how the main ideas expressed in the Declaration of Independence apply to  
   today’s world. 
 
8.24 Using Thomas Paine’s Common Sense and The Crisis identify aspects of the texts that reveal the author’s 
point of view and purpose including loaded language. (H, P) 
 
I can identify the author’s point of view and purpose in Thomas Paine’s Common Sense and The Crisis. 
 
8.25 Identify and explain the significance of the major battles, leaders, and events of the American Revolution, 
including: (C, E, H, P, TN) 

• Battles of Lexington and Concord 
• Capture of Fort Ticonderoga 
• Battle of Bunker Hill (Breed's Hill) 
• Battle of Trenton and Princeton 
• Battle of Saratoga 
• Valley Forge 
• Battle of King’s Mountain 
• Battle of Yorktown 
• George Washington 
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• Benedict Arnold 
• Hessians 
• Marquis de La Fayette 
• Friedrich von Steuben  
• George Rogers Clark 
• Francis Marion  

 
I can identify and explain the significance of military events and leaders of the American Revolution. 
 
8.26 Summarize the effect of the Revolution on the Wataugans and the reasons, plans, and struggles in creating 
the Cumberland Settlement, including: (G, P, TN) 

• formation of Washington District 
• Cherokee War 
• Nancy Ward 
• Watauga Petitions 
• Transylvania Purchase 
• Richard Henderson 
• James Robertson 
• John Donelson 
• severe winter and river travel 
• Cumberland Compact 
• Indian attacks 
• Battle of the Bluffs 

 
I can summarize the effect of the Revolution on the Wataugans. 
I can explain the struggles in creating the Cumberland Settlement. 
 
8.27 Compare the points of views of the Loyalists and Patriots by integrating visual information through charts, 
graphs, or images with print texts. (C, E, G, H, P) 
 
I can compare the points of view of the Loyalists and Patriots using visual information. 
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SECOND NINE WEEKS 
 
The Constitution and Foundation of the American Political System  (1777 – 1789) 
Students analyze the political principles underlying the Constitution, compare the enumerated and 
implied powers of the federal government, and understand the foundation of the American political 
system and the ways in which citizens participate. 
 

Primary Documents and Supporting Texts to Read: excerpts from The Articles of Confederation; the 
U.S. Constitution; The Federalist Paper # 10 and #51; The Bill of Rights; Washington’s Farewell Address 
 
Primary Documents and Supporting Texts to Consider: excerpts from The Kentucky and Virginia 
Resolutions, Thomas Jefferson and James Madison; Patrick Henry’s arguments against ratification 

 
8.28 Describe the significance of the Magna Carta, the English Bill of Rights, and the Mayflower Compact in 
relation to the development of government in America. (C, H, P) 
 
8.29 Analyze the Land Ordinance of 1785 and the Northwest Ordinance of 1787 and their impact on the future 
development of western settlement and the spread of public education and slavery. (E, G, P) 
 
8.30 Analyze the weaknesses of the Articles of Confederation, including no power to tax, no common currency, no 
control of interstate commerce, and no executive branch, failure of the Lost State of Franklin and the impact of 
Shays’ Rebellion. (C, E, H, P, TN) 
 
8.31 Identify the various leaders of the Constitutional Convention and analyze the major issues they debated, 
including: (C, E, H) 

• distribution of power between the states and federal government 
• Great Compromise 
• Slavery and the 3/5 Compromise  
• George Washington and James Madison 

 
8.32 Explain the ratification process and describe the conflict between Federalists and Anti-Federalists over 
ratification, including the need for a Bill of Rights and concern for state’s rights, citing evidence from the Federalist 
Papers No. 10 and 51 and other primary source texts. 
 
8.33 Describe the principles embedded in the Constitution, including the purposes of government listed in the 
Preamble, separation of powers, check and balances, the amendment process, federalism, and recognition of and 
protections of individual rights in the Bill of Rights. (P)  
 
8.34 Write an opinion piece arguing for the importance of a particular right as it impacts individuals and/or 
groups, using evidence from the Bill of Rights and contemporary informational text. (P) 
 
8.35 Analyze the major events of George Washington’s presidency, including Pinckney’s Treaty, Jay’s Treaty, 
Whiskey Rebellion, and precedents set in the Farewell Address. (G, P) 
 
8.36 Explain the strict versus loose interpretation of the Constitution and how the conflicts between Thomas 
Jefferson and Alexander Hamilton resulted in the emergence of two political parties by analyzing their views of 
foreign policy, economic policy (including the National Bank),funding, and assumption of the revolutionary debt. 
(C, E, G, H, P) 
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8.37 Explain the controversies that plagued the administration of John Adams, including the conflicts with England 
and France and the Alien and Sedition Acts. (H, P) 

 
 
Growth of the Young Nation  (1789 – 1849) 
Students analyze the aspirations and ideals of the people of a new nation. 
 

Primary Documents and Supporting Texts to Read: excerpts from the journals of Lewis and Clark; 
excerpts from decision in Marbury vs. Madison, John Marshall 
 
Primary Documents and Supporting Texts to Consider: excerpts from John Marshall’s decisions in 
Gibbons v. Ogden and McCulloch v. Maryland; “Rip Van Winkle” and “The Legend of Sleepy Hollow”, 
Washington Irving; excerpts from The Deerslayer series, James Fenimore Cooper 

 
8.38 Describe daily life — including traditions in art, music, and literature — of early national America by 
examining excerpts from the stories of Washington Irving and James Fenimore Cooper. (C, H, P) 
 
8.39 Identify the leaders and events and analyze the impact of western expansion to the development of 
Tennessee statehood, including: (G, H, P, TN) 

• William Blount 
• John Sevier 
• Rocky Mount 
• Treaty of Holston 
• Cumberland Gap 
• River systems 
• Natchez Trace 
• Jackson Purchase 

 
8.40 Analyze the role played by John Marshall in strengthening the central government, including the key 
decisions of the Supreme Court - Marbury v. Madison, Gibbons v. Ogden, and McCulloch v. Maryland. (H, P) 
 
8.41 Explain the major events of Thomas Jefferson’s presidency, including his election in 1800, Louisiana 
Purchase, the defeat of the Barbary pirates, and the Embargo Act. (E, G, H) 
 
8.42 Analyze the impact of the Lewis and Clark Expedition by identifying the routes on a map, citing evidence from 
their journals. (C, E, G, H) 

 
 
The United States’ Role on the World State  (1789 – 1849) 
Students analyze United States foreign policy in the early Republic. 
 

Primary Documents and Supporting Texts to Read: excerpts from The Monroe Doctrine 

 
8.43 Explain the causes, course, and consequences of the War of 1812, including the major battles, leaders, 
events and role of Tennessee: (E, H, P, TN) 

• Impressment 
• War Hawks 
• Henry Clay 
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• Burning of Washington 
• Fort McHenry 
• William Henry Harrison 
• Tecumseh 
• Andrew Jackson 
• Battle of Horseshoe Bend 
• Battle of New Orleans 
 

8.44 Identify on a map the changing boundaries of the United States, including the Convention  
of 1818 and Adams-Onis Treaty. (G, P) 
 
8.45 Analyze the relationship the United States had with Europe, including the influence of the  
Monroe Doctrine (E, G, P) 
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THIRD NINE WEEKS 
 
The Sectionalism of the American North, South, and West  (1800 – 1850) 
Students analyze the paths of the American people in the three regions of the United States from 1800 
to the mid-1800s and the challenges they faced as they became increasingly sectionalized. 
 

Primary Documents and Supporting Texts to Read: excerpts from “The Declaration of Sentiments,” 
Seneca Falls Convention; excerpts from “Nature” and “Self-Reliance, Ralph Waldo Emerson; excerpts 
from “Walden” and “Civil Disobedience,” Henry David Thoreau; “Ain’t I A Woman,” Sojourner Truth; 
excerpts from Eliza Bryan of the New Madrid Earthquakes 
 
Primary Document and Supporting Texts to Consider: excerpts from Roughing It, Mark Twain; A 
Narrative in the Life of David Crockett of the state of Tennessee, David Crockett life) 

 
8.46 Analyze the physical obstacles to and the economic and political factors involved in building a network of 
roads, canals and railroads , including Henry Clay’s American System,. (E, G, H, P) 
 
8.47 Explain the causes and effects of the wave of immigration from Northern Europe to the United States, and 
describe the growth in the number, size, and spatial arrangements of cities as a result of events such as the Great 
Potato Famine. (C, E, G, P) 
 
8.48 Analyze the 19th century reforms influenced by the 2nd Great Awakening such as the Temperance 
Movement, Prison Reform, Mental Health Reform, and education, including tent meetings, establishment of new 
churches, Horace Mann, Dorothea Dix, and temperance societies. (C, P) 
 
8.49 Analyze the women’s suffrage movement and its major proponents, including Elizabeth Cady Stanton, 
Lucretia Mott, and Susan B. Anthony and examine excerpts from the writings of Stanton, Anthony and Sojourner 
Truth. (C, P) 
 
8.50 Identify common themes in American art and literature, including transcendentalism and individualism by 
analyzing essays and stories by Ralph Waldo Emerson, Henry David Thoreau, Louisa May Alcott, Nathaniel 
Hawthorne and Henry Wadsworth Longfellow. (C) 
 
8.51 Trace the development of the agrarian economy in the South, the locations of the cotton-producing states, 
and the significance of cotton, the cotton gin and the role of Memphis as the Cotton Capital of the South. (E, E, G, 
P, TN) 
 
8.52 Analyze the characteristics of white Southern society and how the physical environment influenced events 
and conditions prior to the Civil War. (C, E, G) 
 
8.53 Write a narrative with supporting text describing the effects of the New Madrid Earthquakes of 1811-12 on 
the land and people of Tennessee. (G, H, TN).  
 
8.54 Identify the constitutional issues posed by the doctrine of nullification and secession and analyze the earliest 
origins of that doctrine. (C, P) 
 
8.55 Explain the events and impact of the presidency of Andrew Jackson, including the “corrupt bargain,” the 
advent of Jacksonian Democracy, his use of the spoils system and the veto, his battle with the Bank of the United 
States, the Nullification Crisis and the Indian removal. (C, E, G, H, P, TN) 
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8.56 Analyze the contributions of Sequoyah to the Cherokee. (C, TN) 
 
8.57 Write a narrative piece that describes the impact of the Indian Removal Act of 1830 and the struggle 
between the Cherokee Nation and the United States government and cites evidence from primary source 
accounts of the Trail of Tears. (C, G, H, TN) 
 
8.58 Describe the concept of Manifest Destiny and its impact on the developing character of the American nation, 
including the purpose, challenges and economic incentives for westward expansion. (C, E, G, H, P) 
 
8.59 Describe American settlements in Texas after 1821 and the causes for the Texas War of Independence, 
including the roles of David Crockett and Sam Houston in the war and the legacy of the Alamo. (G, H, P, TN) 
 
8.60 Analyze the reasons, outcome and legacy of groups moving west including the mountain men/trail blazers, 
Mormons, missionaries, settlers, and the impact of the Oregon Trail and John C. Frémont. (C, G, H) 
 
8.61 Describe the major events and impact of the presidency of James K. Polk, including his “Dark Horse” 
nomination, the settlements of the Oregon boundary, the annexation of Texas, and the acquisition of California 
through the Mexican War. (E, G, H, P) 
 
8.62 Describe the causes, course, and consequences of the Mexican War, including the controversy over the Rio 
Grande boundary, the roles played by Zachary Taylor and Winfield Scott, the Mexican Cession and the Wilmot 
Proviso. (C, E, G, H, P) 
 
8.63 Trace the major figures and events in the discovery of gold in California and its impact on the economy of the 
United States, including John Sutter, and 49’ers. (C, E, G, H) 

 
 
Slavery in America  (1800 – 1850) 
Students analyze the growth of slavery and the resulting controversies. 
 

Primary Documents and Supporting Texts to Read: excerpts from Uncle Tom’s Cabin, Harriet Beecher 
Stowe; excerpts from the Lincoln-Douglas Debates; excerpts from Roger Taney’s decision in the Dred 
Scott case; excerpts from The Autobiography of Frederick Douglass, Frederick Douglass. 

 
8.64 Describe the significance of the Northwest Ordinance and the banning of slavery in new states north of the 
Ohio River. (C, E, P) 
 
8.65 Describe the reasons for and the impact of the Missouri Compromise of 1820. (G, H, P) 
 
8.66 Analyze the impact of the various leaders of the abolitionist movement, including John Brown and armed 
resistance; Harriet Tubman and the Underground Railroad; William Lloyd Garrison and The Liberator; Frederick 
Douglass and the Slave Narratives; and Harriet Beecher Stowe’s Uncle Tom’s Cabin, Virginia Hill and Free Hill, 
Tennessee; Francis Wright and Nashoba Commune; and Elihu Embree’ s The Emancipator. (C, E, H, P, TN) 
 
8.67 Explain the reasons for and the impact of the Compromise of 1850, including the roles played Daniel Webster 
and John C. Calhoun and the Fugitive Slave Law. (C, E, G, H, P) 
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8.68 Explain the motivations behind passage of the Kansas-Nebraska Act of 1854, including the rise of the 
Republican Party, “Bleeding Kansas,” the Sumner Brooks incident, and the John Brown raid on Harper’s Ferry. (H, 
P) 
 
8.69 Analyze the reasons for and applied by the Supreme Court in the Dred Scott v. Sandford case and the 
resulting divisiveness between the North and South. (C, H, P)8.70 Examine the arguments presented by Stephen 
Douglas and Abraham Lincoln in the Illinois Senate race debate of 1858. (H, P) 
 
8.70 Examine the arguments presented by Stephen Douglas and Abraham Lincoln n the Illinois Senate race debate 
of 1858. (H, P) 
 
8.71 Identify the conditions of enslavement, and explain how slaves adapted and resisted in their daily lives. (C, H) 

 
 
Civil War  (1830 – 1865) 
Students analyze the multiple causes, key events, and complex consequences of the Civil War. 
 

Primary Documents and Supporting Texts to Read: excerpts from the “House Divided”speech in 1858, 
Gettysburg Address in 1863, Emancipation Proclamation in 1863, and Inaugural Addresses in 1861 and 
1865, Abraham Lincoln; The Respective of Co. Aytch, Sam Watkin 

 
8.72 Identify on a map the boundaries constituting the North and the South and delineate and evaluate the 
geographical differences between the two regions, including the differences between agrarians and industrialists. 
(E, G, P) 
 
8.73 Describe the influence of industrialization and technological developments of the regions, including human 
modification of the landscape and how physical geography shaped human actions-growth of cities, deforestation, 
farming and mineral extraction. (E, G, H, P) 
 
8.74 Evaluate each candidate and the election of 1860 and analyze how that campaign reflected the sectional 
turmoil in the country. (G, P, TN) 
 
8.75 Explain the geographical division of Tennessee over the issue of slavery and secession, including Governor 
Harris, the secession convention vote of 1861, anti-secession efforts, and Scott County. (P, TN) 
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FOURTH NINE WEEKS 
 
Civil War  (1830 – 1865) 
Students analyze the multiple causes, key events, and complex consequences of the Civil War. 
 

Primary Documents and Supporting Texts to Read: excerpts from the “House Divided”speech in 1858, 
Gettysburg Address in 1863, Emancipation Proclamation in 1863, and Inaugural Addresses in 1861 and 
1865, Abraham Lincoln; The Respective of Co. Aytch, Sam Watkin 

 
8.76 Describe Abraham Lincoln’s presidency and his significant writings and speeches, including his House Divided 
speech in 1858, Gettysburg Address in 1863, Emancipation Proclamation in 1863 and inaugural addresses in 1861 
and 1865. (C, H, P) 
 
8.77 Explain the roles of leaders during the Civil War, including Ulysses S. Grant, Jefferson Davis, Robert E. Lee, 
Stonewall Jackson and soldiers on both sides of the war, including Tennesseans David Farragut, Nathan Bedford 
Forrest and William Brownlow. (C, E, H, P, TN) 
 
8.78 Describe African-American involvement in the Union army, including the Massachusetts 54th Regiment and 
the 13th U.S. Colored Troops in the Battle of Nashville. (C, H, TN) 
 
8.79 Cite textual evidence analyzing the life of the common soldier in the Civil War, including Sam Watkins and 
Sam Davis. (C, H, TN) 
 
8.80 Trace the critical developments and events in the war, including geographical advantages and economic 
advantages of both sides, technological advances and the location and significance of the following battles: 

• Anaconda Plan 
• First Battle of Bull Run 
• Fort Henry and Fort Donelson 
• Shiloh 
• Antietam• Stones River 
• Fredericksburg 
• Chancellorsville 
• Gettysburg 
• Vicksburg 
• Chickamauga 
• Lookout Mountain 
• Franklin 
• Nashville 
• Sherman’s “March to the Sea” 
• Appomattox Court House 

 
8.81 Assess the impact of the assassination of President Abraham Lincoln on both the North and the South. (C, E, 
H, P) 
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Reconstruction  (1865 – 1877) 
Students analyze the character and lasting consequences of Reconstruction. 
 

Primary Documents and Supporting Texts to Read: excerpts from the 13th, 14th, and 15th 
Amendments to the Constitution 
 
Primary Documents and Supporting Texts to Consider: excerpts from Black Codes and Jim Crow Laws 

 
8.82 Explain the significance of 13th, 14th and 15th Amendments to the U.S. Constitution. (P) 
 
8.83 Analyze the choice of Andrew Johnson as Vice-President, his succession to the Presidency, his plan for 
Reconstruction and his conflict with the Radical Republicans. (H, P, TN) 
 
8.84 Compare the 10 Percent Plan to the Radical Republican Plan for Reconstruction. (C, P) 
 
8.85 Explain the effects of the Freedmen’s Bureau and the restrictions placed on the rights and opportunities of 
freedmen, including racial segregation and Jim Crow laws. (C, H, P) 
 
8.86 Trace the rise of the Ku Klux Klan and vigilante justice, including its role in Tennessee. (C, P, TN) 
 
8.87 Explain the movement of both white and black Northern entrepreneurs (carpetbaggers) from the North to 
the South. (C, E, P) 
 
8.88 Explain the controversy of the 1876 presidential election and the subsequent removal of federal troops from 
the South. (H, P) 
 
8.89 Describe the push-pull effect in the movement of former slaves to the North and West, including the 
Exodusters and Pap Singleton. (C, E, G, H, TN) 
 
8.90 Describe the major developments in Tennessee during the Reconstruction Era, including the Constitutional 
Convention of 1870, the yellow fever epidemic of 1878 and the election of African-Americans to the General 
Assembly. (G, P, TN) 

 
 
Westward Expansion after the Civil War  (1865 – 1890) 
Students analyze the social, political, and economic transformation of America as a result of westward 
expansion. 
 

Primary Documents and Supporting Texts to Read: A Century of Dishonor, Helen Hunt Jackson. 

 
8.91 Explain patterns of agricultural and industrial development after the Civil War as they relate to climate, use 
of natural resources, markets and trade and the location of such development on a map. (E, G) 
 
8.92 Trace the evolution of federal policies toward American Indians, including movement to reservations; 
assimilation, boarding schools, wars with Indians (Little Big Horn and Wounded Knee), and the impact of the 
railroad and settlement patterns of pioneers, Buffalo Soldiers(George Jordan), and the Dawes Act. (C, E, G, H, P, 
TN) 
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8.93 Explain the significance of various American Indian leaders, including: (H) 
• Crazy Horse 
• Geronimo 
• Sitting Bull 
• Chief Joseph 

8.94 Explain the impact of the Homestead Act. (E, H, P) 
 
8.95 Analyze how significant inventors and their inventions, including barbed wire, the six shooter, windmills, sod 
housing, and the steel plow changed life in the West. (C, E, H, P) 
 
8.96 Trace the expansion and development of the Transcontinental Railroad, including the Golden Spike event 
(1869), and the role that Chinese immigrant laborers (Central Pacific track) and Irish immigrant laborers (Union 
Pacific track) played in its construction. (C, E, G, P) 
 
8.97 Examine the development and life of the iconic American cowboy, including his skills, clothes and daily life 
and work. (C, H) 
 
8.98 Explain the concepts of the Open Range, Long Drive and cow towns in the development of the American 
ranching industry. (E, G, H) 


